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Triangle Trip


It is hard to express how important it is for teachers and librarians to collaborate.  It is a process that benefits not just the student, but the staff as well.  Through the collaboration process, teachers and librarians help students make real world collections between the skills they are trying to learn and their application in everyday life.  When teachers work to develop lesson plans that work across the curriculum, students come to see the real relevance of the lesson.  By working together, teachers learn how to add meaning to their lesson plans by including content from other disciplines.  In an age when high-stakes tests are becoming increasingly important, it is necessary for teachers to incorporate as many skills within their lesson as possible.   Collaboration is one of the best ways to accomplish this task.  The following lesson plan is an example of what can happen when teachers from different disciplines and librarians work together.  For more information about this project, visit http://www.radzanowski.org/Laura/WEBQUEST/index.htm.  (There is not a traditional works cited page…materials used to create this lesson plan can be found in the section titled “Resources.”)

Course Background

Cultural Geography is a senior-level English/Social Studies block class.  Students receive credit for both English and Social Studies.  Over the course of the 4x4 Block semester, students will meet with the English teacher, Ellen Figel, and the social studies teacher, Dan Joley.  Students will study the various aspects of different cultures from around the world.  Through the study of art, literature, religion and other elements of society, students will gain the skills and knowledge necessary to complete the main project: The Triangle Trip.

Objective


Students in Cultural Geography will plan and “travel” to three cities anywhere in the world with the exception of the United States.  The cities will form the “legs” of the trip.  Students must research and choose three cities that are approximately 1000 miles apart.  Students will spend a minimum of 24 days on their trip.  Departure to and from Fort Wayne is not included in the travel time; the ‘clock’ starts with the arrival at the first city and ends with the students’ departure from their last city.  Students may not travel by plane between cities.  The only approved plane travel is to and from Fort Wayne.  Students will be responsible for a PowerPoint “slide show” presentation, a first person narrative, and an evaluation of two “Cinderella” stories from regions they have visited.

Review of Standards


Over the course of the project, students will meet the following Indiana Academic (IAS) and Information Literacy (ILS) Standards through the completion of the different elements of the project.

1) Students will plan an international trip, utilizing information skills to evaluate research sources.

a. IAS—World Geography 1.1 (World in spatial terms), 2.7 (Places and Regions), 3.1, 3 (Physical Systems), 4.10 (Human Systems), 

b. IAS—Sociology 1.8-9 (Foundations of Sociology), 4.6 (Social Groups)

c. ILS—1, 2, 3, 8, 9

2) Students will provide a typed, first person narrative of their travels by accessing and evaluating information from a variety of sources.

a. IAS—English 12.5.1, 12.5.3 (Writing Applications)

b. ILS—1, 2, 3, 6, 9

3) Students will provide a PowerPoint presentation chronicling their trip and depicting the cultures of the cities they visit.

a. IAS—English 12.4.7, 12.4.9 (Writing process), 12.7.12 (Listening/Speaking) 

b. IAS— Sociology 1.8-9 (Foundations of Sociology), 4.6 (Social Groups)

c. ILS—1, 2, 3, 4, 5, 6, 7, 8, 9

4) Students will give an oral presentation, which will include a slide show of one leg of their journey.

a. IAS—English 12.5.8 (Writing Applications), 12.7.8, 12.7.18, 12.7.19 (Listening/Speaking)

b. ILS—1, 2, 3, 4, 5, 6, 7, 8, 9

5) Students will collect two Cinderella stories and compare and contrast them with the Grimm or the Perrault versions.

a. IAS—English 12.3.1-4, 12.3.8 (Literary Response and Analysis), 12.4.7-9, 12.4.11 (Writing Process), 12.5.2 (Writing Applications)

b. IAS—Sociology 4.6 (Social Groups)

c. ILS—2,3

6) Students will use a variety of technologies, such as the Internet, word processing, spreadsheet and PowerPoint software, scanners and appropriate software.

a. ILS—1, 3, 4, 5, 9

Context

North Side High School is an inner-city school with a diverse ethnic background.  The school’s 1300 students are, on average, 20 to 30% below the state average on Indiana’s standardized test (ISTEP).  41% of the students at North Side are on free or reduced lunch.  85% of seniors graduate, but only 68% of the students pursue college.  While the students at this school represent a wide range of abilities, from honors and advanced placement to remedial, the students this lesson plan was designed for were the school’s “at-risk” students.


The teachers at North Side are continually looking for ways to help their students reach their potential.  Ellen Figel, the English teacher, and Dan Joley, the social studies instructor, are both willing to try new things and have collaborated with other teachers, but have not worked on an instructional unit with a media specialist before.   

The school’s community is very dedicated to the school.  Many of the students are the sons or daughters of North Side alumni, so school pride is very strong.  The majority of the community is made up of low to middle income families who bring a strong sense of community to the school and a strong work ethic that they pass on to their children.  Many of the parents are strongly involved in the school’s programs.  The PTA works hard during the school year raising funds to supplement programs at the school.


The mission and philosophy of North Side High School is to promote diversity and the appreciation of different cultures.  This unit meets those goals.  By giving students a hands-on opportunity to complete a virtual journey through different cultures, students learn about other cultures and customs as they journey to each of their cities, and they learn to appreciate those cultures.


This unit also gives students a connection with their own lives through a truly universal piece of literature.  By searching for a common piece of folklore, students make connections between the cultures they visit and their own.


This unit uses the talents of a media specialist, an English teacher, and a social studies teacher.  In English class, students will develop critical thinking skills by learning the steps to comparing and contrasting literature.  This will involve reading two versions of a folktale and comparing these stories.  In their social studies class, students will learn map skills, as well as learn how folklore and tradition influence society.  They will evaluate the effects of climate, economics, and politics on society.  The media specialist will be responsible for creating lesson plans that will teach students how to conduct research and learn to use technology.  The specialist will also help students learn how to create multimedia presentations, as well as learn to access information effectively and evaluate the accuracy and relevance of the information.  Together, these skills will give students the tools they need to plan and document their trip.

Time Frame


Since these teachers have using this lesson plan and project for a few years, planning meetings will be about how the media center can be used to enhance this project.  With the goals of the project already defined, and the teacher’s roles already established, our first meeting will be used to determine media center goals and reaffirm the goals of each teacher.  At the first meeting two weeks before the semester begins, we will use the “Collaborative Unit Planning” sheets from Indiana Learns.  By using these sheets, we will determine the role of the media specialist, as well as define the role of the other teachers involved in this unit.  At the end of the unit, these forms will be used to evaluate the unit and the educators.  At this meeting, the teacher and the media specialist will make a list establishing tasks that need to be completed by each educator in preparation for the unit.  At the follow up meeting, one week before the beginning of the semester, the team members will confirm that preparations are near completion for the beginning of the unit.  The team will meet every two weeks beginning with the first week of the semester; additional meetings will be scheduled as necessary.

After the first meeting, the media specialist will create a list of materials that the students will need to complete the project, such as travel books and magazines, and price copies of the Cinderella folktale from various countries, as well as classroom copies of the Grimm’s Fairytale version and the Perrault version of ‘Cinderella’.  In addition to this, the media specialist will create mini lessons on searching the Internet, evaluating web sites for accuracy and usefulness, note taking skills based on Deborah Stanley’s techniques, and a mini lesson on plagiarism.  The media specialist will also be on hand to teach students how to use PowerPoint, word processing, and scanning software, as necessary.  It will also be necessary to get the computer systems ready by preparing shortcuts and bookmarks for software and Internet sites that will be suggested for use on the students’ projects.

The social studies teacher will check the supply of world maps and make a list of additional maps that may be needed.  Mr. Joley will teach the students basic map skills, as well as spend the semester teaching the students about different cultures as part of the regular curriculum.  He will also be responsible for making contact with a travel agent to speak with the students about creating travel itineraries.  

The English teacher will prepare mini-lessons for teaching writing skills, as well as teach students to compare and contrast literature using the ‘Cinderella’ folktale.  Ms. Figel will teach students the basic skills of reading and writing critically, as well as reviewing other literature and grammar as part of the regular curriculum.

Students will be given the Triangle Trip assignment in the first week of class, and are expected to spend an extended amount of time working on this project in and out of class.  Students are responsible for researching cities and choose three cities they would like to visit.  These cities must be approximately 1000 miles apart, and students will spend a minimum of 4 days ‘visiting’ each city and a minimum of 4 days ‘traveling’ to the next city.  

While on the journey, students are responsible for three forms of documentation:

· A PowerPoint presentation (slide show) depicting the culture of the three cities and the travel areas in between.

· A typed, first person narrative describing the travels and experiences from each city.  Included in the narrative, a student will provide the recipe for a traditional dish from the region.

· A summary and evaluation of a “Cinderella” folktale from two of the cities which will be compared to the Grimm’s Fairy Tale version or the Perrault version of the Cinderella tale.

The finished narrative will average 30 pages.  Each student will write a minimum of four pages per city (about 1 page per day), and a minimum of four pages for the journey to the next city (about 1 page per day).  Students are not limited to four days in each city or four days traveling between them.  Students are welcome to spend more time traveling if necessary.  The travel journal should also include other aspects of the culture such as observations about traditional dress, music, or religion.  These observations should be based on lessons learned in their social studies class about the different elements that effect culture.

Students will have to provide a travel proposal, which will list the cities they plan to travel to and why they chose those cities; how they plan to pay for the trip and how those funds will be spent; and the means of travel to and from Fort Wayne and the travel in between cities.  Since these students are still minors, they will also be expected to travel with someone.  As part of their trip proposal, the students will have to decide who they want to travel with and explain why in their trip proposal.


Since this project is designed to be semester long and because it supports the main focus of the class, the narrative will be accomplished in installments over the course of the semester with a final due date for the complete project:

· Monday, January 6th: First day of the semester; project introduction

· Friday, January 17th:  Choose cities

· Friday, January 24th:  Trip Proposal

· Friday, February 21st:  PowerPoint and Travel Journal for first city and travel to the second city.

· Friday, March 21st:  PowerPoint and Travel Journal for second city and travel to the third city.

· Friday, April 25th:  PowerPoint and Travel Journal for third city and travel back to the first city.

· Friday, May 2nd:  Completed project due

The final requirement for this project is a presentation that each student will give in class to their classmates.  The presentation will include one leg of their trip including movement to the next city of the trip.  As part of their presentations, students are required to bring in an “outside” element to show students.  This could be money from the country they visited, a souvenir, a traditional meal from the region for the class to enjoy, or some other artifact of their trip.  Presentations will begin March 24th.

Sample Activity

The students in Cultural Geography will meet in the library every Tuesday and Thursday throughout the semester to work on their project.  With 90-minute classes, students have plenty of time to work on their projects, and the media specialist also has time to teach students using mini-lessons.  Mini lessons are 15 to 20 minute lessons that teach basic concepts. Mini lessons give students the opportunity to spend more time working with what they’ve learned, and the teacher-librarian has the opportunity to work with students who need additional help with the concept without keeping those students who understand the concept waiting and bored.


During the first 3 library meetings, the media specialist will introduce students to the books and the Internet resources they will use over the course of the semester for their project.  During these meetings, students are given a chance to use the resources and become familiar with them.  They will also learn how to evaluate the information they find using Deborah Stanley’s strategies, as well as documentation and note taking.  These tools will be used to complete a Geography Scavenger Hunt.  Students will be given the Scavenger Hunt forms after the first mini lessons and will use the resources they learn about to find the information on the Scavenger Hunt forms.  This activity will put what they’ve learned into practice and give them experience using the resources they will need to use for their project.

Important Questions

The students will need to keep a few things in mind as they plan their trip and as they make their way along their journey.  These questions are designed to help them keep these thoughts in mind.

1) How much will your plane tickets cost and what airline(s) are you using?  Do you have to make more than one flight connection to get to your destination?

2) What time is your flight?  When does the airline suggest you arrive at the airport for your flight?  

3) What kind of identification do you need?  Do you need a passport? How long does it take to apply for one?

4) What allowances do you have to make for the change in time zones?

5) Are you going to a country that requires specific medical considerations, such as vaccinations or medicines?

6) What climate and season will you be traveling in?  How will that effect what you pack for your trip?  Do you need to pack lightly?

7) What is the currency for the countries you are visiting?  What is the current rate of exchange?

8) What languages are spoken in the countries you will visit?  Do you, or does someone in your party speak those languages, or will you have to take a dictionary, or will you invest in an electronic translator?  How much is it worth?

9) How much money will you set aside for souvenirs?  Where will you store the souvenirs to bring home?  Does your airline restrict how much luggage you can bring?

10) What are some emergency numbers you will need?  (Think about who could help you in a foreign country; who is in that country from your own country?)

Resources

1) Stanley, Deborah B., Practial Steps to the Research Process for High School.  Englewood, CO: Libraries Unlimited, Inc., 1999.  This source was very useful as a guide for teaching information literacy and the research process.

2) Zemelman, Steven, et al. Best Practice:  New Standards for Teaching and Learning in America’s Schools.  Portsmouth, NH: Heinemann.  1998.  A great book for teachers and teacher-librarians who are interested in promoting collaboration, encouraging information literacy, and critical thinking skills.  It provides a variety of ideas for a multitude of subjects.

3) The Web English Teacher.  <www.webenglishteacher.com/myth.html>  This resource provides lesson plans, activities, and a number of electronic texts of Cinderella stories from around the world.  A number of the lesson plans were for younger children, but with a little imagination, they can be adapted to older children.  This is a good source however for students looking for Cinderella stories for their report.  This site led me to a book, Cinderella Stories from Around the World by Kathleen Hollenbeck.  While this book is for grades 1-3, it does provide a great chart for students to use to compare and contrast Cinderella stories.

4) Fodor’s Travels Journals. Fodors Travel Publications, Inc.  These books are useful tools for the students to use for planning their trips.  It provided me with several ideas on what to teach students about traveling to foreign countries, such as needing vaccinations, passports, and how to get around certain cities.  Great resource for developing the library scavenger hunt.

5) Hands on Culture series.  J. Weston Walch Publishing.  Each book in the series is about a different country.  This is a good resource for developing the library scavenger hunt.

6) Information Power.  Chicago, IL: American Library Association.  1998.  This book provided the Information Literacy standards.  The book is easy to read and provides a number of examples of the standards in action.  A must have for any educator.

7) Woolls, Blanche.  The School Library Media Specialist.  Englewood, CO: Libraries Unlimited.  1999.  This book gives a number of collaboration tools and ways for Media Specialists to sell themselves to teachers.

Search

I didn’t have far to go to search for ideas for this report.  I’ve always known that some of the best resources are other teachers.  From my years as a classroom teacher, I have had the opportunity to collaborate with Ellen Figel on more than one occasion, and she is great for bouncing ideas off of.  This lesson plan is something that she and Mr. Joley are already using.  When I asked her if adding a media specialist to the mix would improve this unit, she wasn’t sure how a media specialist would fit.  When I showed her all the things a media specialist could provide to this unit, she jumped at the idea.


Together we searched for ways to add information literacy to the unit.  We first looked through the literary standards in Information Power and developed a few lesson plans that were tailored to searching for Cinderella stories and for trip planning sites.  We developed a lesson plan that teaches note taking and documentation, as well as, how to evaluate Internet sites for accuracy.  Since the students work on this project independently, we also developed a lesson plan for the Scavenger Hunt as a way for students to become familiar with the resources they will be using.

After a search of the Internet, I found a number of sites that included information about ‘Cinderella’ stories and lesson plans, but quickly found that these sources were not going to be as useful as originally thought because they were not age appropriate and they were difficult to adapt.  

There were a number of articles on information literacy in the Inspire databases, but not many of them offered lesson plans designed to promote information literacy.  I finally found that many of the books I was already using, such as Best Practice and Practical Step, were going to be the best sources of lesson plans for what we wanted to teach.

Common Piece of Literature

The common piece of literature used for this unit is “Cinderella” by the Brother’s Grimm and the version of Charles Perrault.  I chose this folktale for two reasons; first, the students this was designed for were ‘at risk’ students.  The themes of dealing with sibling rivalry and relationships with parents and stepparents are things that these kids deal with on a daily basis.  The concepts and themes are easy to identify, and the story is far less intimidating than other folklore available.  Second, the story of ‘Cinderella’ is a familiar story for these students, and it is universal.  Many cultures around the world have a ‘Cinderella’ story, and no other piece of folklore is as universally known as ‘Cinderella.’  This makes comparing and contrasting the story based on cultural differences an easy task.

Evaluation

The evaluation of this project will be based in two elements; the oral presentation of one leg of their trip, and their project binder that will have a print out of their complete PowerPoint presentation, their 1st person narrative, the recipe from each city, and the compare and contrast paper about the two ‘Cinderella’ stories.  This binder will be evaluated by both teachers (See ‘Triangle Trip Rubric’ in the appendix).  The media specialist will be responsible for contributing a grade to the PowerPoint presentation, as well as sitting in on the oral presentation and contributing to the evaluation of this element.  The teacher-librarian will also give a grade for all evaluations of technology/research based lesson plans.  The educators will meet together to tabulate and record grades.

At the end of the semester, the educators will meet again to complete the “Collaboration Unit Planning” evaluation forms from Indiana Learns.  The educators will discuss possible improvement on the lesson plan for the next semester.






































































































